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Introduction

Often top management staff of Professional Higher Education Institutions, while having
significant expertise as to what constitutes quality education, will have never received any
formal training in Quality Management and limited expertise in how to translate their mission
and vision into a well-functioning Quality Assurance system. Therefore, despite efforts to the
contrary, often quality assurance is reduced to a ‘commitment to quality culture’ supported by

a bureaucratic and time-consuming set of checks.

The QA Lead project aimed to address this gap by developing training & resources specifically

tailored to supporting institutional leaders in their strategic role towards Quality Assurance.

The purpose of the publication is to complement the various QA-Lead outputs, by providing
further input on how to implement a comprehensive quality management system within

professional higher education institutions.
The intention is therefore to provide the reader with:

¢ templates and sample supporting materials to the QA-Lead outputs;

o the relation and applicability of the QA-Lead outputs to achieving the
requirements of quality schemes;

e resources to the QA-Lead outputs;

o feedback from the participants of the QA-Lead Online Course, Learning and
Teaching Activity and Institutional Dry-Testing;

e recommendations.



1 Templates and Sample

Supporting Materials

In this section you will find the supporting materials to the QA-Lead Toolkit with templates of

forms, sample reports, guidelines to your own institutional strategy by:

e |dentifying the mission and defining a shared vision of quality within your institution;

¢ Identifying the organizational culture — beliefs and values — of the institution;

e Using quality principles and the organizational culture as a base to establish a quality
policy;

e Unfolding the quality policy statements into concrete objectives with deadlines and
planning the activities and associated responsibilities and resources needed to achieve
them;

e Establishing indicators and using them to monitor and measure the achievement of
those objectives;

e Making improvements based on the results of monitoring and measuring activities.

All the forms, templates and supporting materials in this publication can also be found on the
QA-Lead project website. These are available for printing and ready to use documents in Word
or Excel format for the effortless application of these supporting materials to you own

institution’s necessity.



1.1 Power Grid for Stakeholder Prioritization

The power grid is used to map your stakeholders by classifying them according to

their power to and interest in your work.

High
Keep Manage
satisfied Closely
O
=
O
o
Monitor Keep
(Minimum effort) informed
Low

High

Low

Interest

Source: https://www.mindtools.com/aolOrms/stakeholder-analysis


https://www.mindtools.com/aol0rms/stakeholder-analysis

10

1.2 Setting Learning
Programme

Criteria

1.1 Involvement
of Stakeholders
in Designing
Learning

Objectives

Requirements

1.1.1 Is there a
documented
procedure to
identify relevant
stakeholders and
their relevant
requirements,
specifying: a) the
method of

consultation?

Objectives of

Evidence
(No)

the Overall

Evaluation
Grid

Suggested

Actions (no.)

/ INo

b) the frequency of

consultation?

c¢) how to keep
records of the

consultation?

1.1.2 Isthere a
procedure for
documenting the
actions taken as a
result of these

consultations?

1.2 Definition of
SMART Learning
Objectives

1.2.1 Isthere a
documented
procedure on
Learning
Objectives Design
for

apprenticeships,

b) that the
learning
objectives
should be
specifically
assessed?




specifying: a) that
learning objectives
be described in
terms of
knowledge, skills,
responsibility, and

autonomy?

b) that the learning
objectives should
be specially

assessed?

1.3 Transparency

1.3.1 Are the
below procedures
published: a)
procedure on
Identification of
Stakeholders and
their Relevant

Requirements;

b) the learning
objectives and
assessment
criteria of the
apprenticeship

programme?

Based on: https://learntowork.eu/wp-content/uploads/sites/19/2018/04/AQT_English.pdf

(AQT 2017)

11
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1.3 Setting Learning Objectives and Outcomes

Professional Higher Education (PHE) specifically focuses on enhancing job related skills and
competencies with a view to raising the employability of students. The emphasis is on learning

outcomes and use-inspired research.

Explanation and Criterion

How and to which extend does PHE specifically focus on enhancing job related skills and
competencies with a view to raising the employability of students. The emphasis should focus
on systemic approach to mapping the environment and trends, tools for their translation into
institutional/programmatic policies and strategies and the role of various leaders within such
process. How such challenges are translated into learning outcomes and use-inspired

research activities and how are these plans reflected within the institutional/programmatic

policies and strategies including their monitoring and review.

Based on: https://buildphe.eu/quality-framewaork/c2/#tab-id-5 (BuildPHE 2018)

Indicators Good practices
1.

1.

How are
external trends and
developments,
including requirements
and expectations of
external stakeholders,
monitored and
translated into

Data on
graduates’ careers

2. Data on
graduates’ satisfaction

3. Data on
employers’ satisfaction

The objectives and
outcomes of the

policies on teaching
and learning, as well

as research,

ANNUAL QA
CONFERENCE

Cooperation of

different stakeholders

institutional/programm | with graduates and to foster.
atic policies and students LI
strategies and their innovation are focused
B I QA of SCHE.
review? 4, _ Availability of upon the needs and
the list of key
2. How do these | challenges and threats | future developments of | COLLECTING
monitoring activities and their reflection in '
focus on identification | policy and/or strategy the Wow and wider SRS IRl
of future job-related objectives society. There is STAKEHOLDERS
skills and . .
' . . evidence of systemic
competencies? 5. List of various
use-oriented research | monitoring of external REGIONAL
3. Who are in activities involving INTEGRATION

charge of such
process? What is a
role of various levels of

institutional/programm

students which reflect
the challenges and
threats and focus on
development of job-

environment and

expectations.



https://buildphe.eu/quality-framework/c2/#tab-id-5

e leaders and
academic staff
members?

4, What are the
obstacles in engaging
the WoW and
analysing external
environment and
challenges?

5. What are the
problems regarding
the development and
implementation of the
policy and strategy
reflecting the demands
of the Wow?

6. How do you
know how well are you
doing?

7. What are you
proud of?

related skills of
students

6. Feedback &
Review of policy
and/or strategy
objectives and their
correspondence to
labour market,
employability and
relevant job
requirements

7. Scope and
data on consulting the
WowW

8. Scope and
data on consulting
graduates

9. Monitoring
achievements of policy
and strategy
implementation (scope
of objectives met,
scope of objectives
relevant to the WowW
within policy and/or
strategy...)

10. Presenting key
policy / strategy
objectives to the WoW

Objectives and
outcomes focus on the
development of skills
and competences that
enhance employability,
the societal
contribution and
personal development
of graduates. This is
supported by relevant
evidence, e.g. data
and information on
graduates careers and
stakeholders’
satisfaction

There is a clear and
systemic engagement
of leaders at various
levels in gathering
relevant information
and impulses, their
translation into policies
and activities and
implementation within
educational and/or
research, development
and innovation

activities.

This includes relevant
and accurate
translation of external
challenges into
learning objectives

(knowledge, skills,

Cooperation of
Virovitica College and
local business entities
provides the
opportunity for the
students to gain insight
into WoW through
internship. Also, it is
an opportunity for local
businesses to meet
the students and
possibly find future
employees in this way.
It also provides
feedback on the
curriculum and
whether it is
appropriate for
preparing students for
WoW on the local

level.

OBSERVING THE
LABOUR MARKET
NEEDS

Virovitica College
cooperates
continuously with the
local labour market by
conducting surveys
about the needs of the
labour market and the
skills which need to be
included in the
curriculum for our
students to be well-
prepared for entering
the labour market.

Also, student’s

13
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competencies), use-
inspired research
objectives and

activities.

There are structural
ways in which the
WoW is included that
have an impact on
teaching and learning,
including through
setting learning

objectives.

There are structural
ways in which the
WoW is included that
have an impact on
research, development
and innovation
including objectives

setting

preferences are taken
into consideration
when creating new
study programs to
make the college
programs more
attractive to future

students.

HR ASPIRA - THE
PROFESSIONAL
WORKSHOPS

An easy way to pass
on the most up-to-date
professional
achievements and to
introduce students into
the practical part of the
work, is the
organization of
professional
workshops. They
include the
engagement of several
professionals who
approach the students
throughout the year to
the latest state-of-the-
art workshops.
Institution support is
very important for
financial and
organizational
resources. They are
organized once a
week and the
knowledge gained
from workshops is

evaluated.




1.4 Indicator Table
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1.5 Strategic Map Indicator
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1.6 SURVEY OF EXTERNAL PARTIES

Our institution has been strategically investing in a quality management system
based on a path of continuous improvement of the services provided by the
institution, aiming at the satisfaction of stakeholders.

In this sense, we would appreciate your opinion by filling out this questionnaire,
which is confidential in nature. Your collaboration is essential for us to continue to
improve our services.

*Mandatory

Name of the Entiby/organization represented by wou*

1 - Has wour entityforganization ever welcomed our graduates or students?? *

) ¥ES
) NO

() No answer/Not applicable (NR/MNA)

1a] If yes, guantify the number of graduates that the Entityforganization received 2 an
employer: graduates

ib) if yes, quantify the no. of tralnees that the Entity/organization has recelved In a tralning
context {internshipg): students

1c) To what extent Is the Entity/organization satisfled with the performance of our HEI graduates
andfor students?

GRADUATES STUDENTS
() Fully satisfied () Fully satisfied
() Very satisfled ) Very satisfied
() satichied () Satisfied
() Mot very satisfied () Mot very satisfied
() Completely Dissatisfied () Completely Dissatisfied
MRS () NR/NA

25



26

21 A Has your Entityforgenizatlon contacbed ws for any service or project development ? *

) YES
s
) NR/NA

2a) If you answered yes, please Indicate to what extent the Entity/organization Is satisfled with our
FESpOnse:
() Fully satisfied

) Very satisfled

) Satisfied

()Mot very satisfied

() Campletely Dissatisfied
(@ LT TY

2b) if you hawve not contacted us, please indicate i your Entity/organization intends to contact us for
the purpose of providing services and/or projects partnerships?

) YES
) w0
() NR/NA

31 Has the Entityforganization contacted us for volunteer placement? *

) YES
) MO
O HESMA

3a) If you answered yes, please indlcate to what extent the entity/organization k= satisfled with
the HEI's response:

() Fully satisfied

) Very satisfled

) Satisfied

()Mot very satisfied

() Campletely Dissatisfied
(@ LT TY



4} Has the Entlty/forganization contacted our HEN for room//vacation/equipment loan? *
) YES
) MO
() NR/MA

da) If yes, please indicate to what extent the Entityforganization s satlsfled with the HEI

response:

() Fully satisfied

) Very satisfled

i) Satisfied

() Mot very satisfied

() Completely Dissatisfied

(I MR/ HA

5 - Thimking about your reglon, please Indicate up to 2 areas that you conslder a priorty for the reglon.

& - Thinking about the organization you represent, please Indicate up to 3 areas that you consider a prlosity
&5 our HEI TRAINING OFFERING for your entity/organization.

7 - Thimking of ywour entity/fonganization, please Indicate up to 3 areas that you consider a priority In terms of
RESEARCH AND INNOVATION needs.

8 - Thinking of your entity/organization, Indicate up Bo 3 areas that you conslder a priorty In terms of
SERVICE REMDERING neads.

7 - Priority
8 - Priority
! - m . 'm ArENs mm
Field Education and training area areas for the | areas forthe o coh andl  Provision
Figion entity Innoeaticn Services

Education Sciences
Training of early childhood educators

EDUCATION | 15t and 2nd cycle teacher training
Training teachers of SpECinic subject
areas
Training teachers and trainers of
technological areas
Arts
Performing arts
Budiovisuals and media production
Designi

ARTS AND Craftsmanship
HUMAMNITIES

Jlaurnalism and reporting

Librarianchip, archiving and

dacumentation

Commerce

Marketing and advertising

27
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Finance, Banking and Insurance

Accounting and taxation

Management and administration

Secretarial and administrative
wark

Fitting into the
arganization/company

COMPUTING

Computer sciences

EMGIMNEERING,
COMSTRIUCTION
AMND
MANUFACTURIMNG

Metallurgy and metalworking

Electricity and energy

Electronict: and autamation

Chemical process technalogy

Motar vehicle construction and
rEpair

Food industries

Textile, clothing., faatwear and
leather industries

Materials [wood, cork, paper,
plastic and others)

Extractive industries

Architecture and Urbanism

Constrection and Ciwil

Engineering

AGRICULTURE

Agricultural and Animal
Froduction

Flariculture and Gardening

Forestry and Hunting

Veterinary Sciences

HEALTH AND
SOCIAL
FROTECTION

Mursing

Dental Sciences

Diagnastic and therapautic
techinologies

Therapy and Rehabilitation

Social Services

Children and Youth Servioas

Social work and guidance

SERVICES

Hospitality and Catering

Towrism and Leisure

Sports

Others:

491 Polnt out the maln areas In which your Entity/organization you represent has worked with

the HEI




10} Where do you think the connection between your Entityforganization you represent and our HEIl can be
strengthened?

1) Please indicate the degree of global satisfaction with the HEI *

() Fully satisfied

) Very satisfied

) Satisfied

l:l Mot very satisfied

() Completely Dissatisfied
I HRSMA,

Thank you very much for your answer!

Based on the satisfaction survey of external entities of the Polytechnic of Portalegre.

29



1.7 Action Plan Template

Actio Action 2 Action 3 Action 4

WHAT

(Description of Action)

WHERE
(Within specific section,
relevant policies,

guidelines, etc)

HOW

(Required sub-activities & Milestones,)

WHO RESPONSIBLE

(e.g. QA office, department head, staff

member etc)

REQUIRED RESOURCES
(funding, human resources,

support)

INDICATORS OF SUCCESS

(Indicators to be related to expected

outcomes)

RISKS & MITIGATING
MEASURES

(what could prevent or

hinder implementation?)




1.8 Indicators Table
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1.9 Action Plan

ACTION PLAN

Actions to be taken (if any) to
Standard _ Date for
Recommendations address the _ _
no. _ implementation
recommendations

Standard 1:

Standard 2:

Standard 3:

Standard 4:




Standard

no.

ACTION PLAN

Actions to be taken (if any) to

, Date for
Recommendations address the _ _
_ implementation
recommendations

Standard 5:

Standard 6:

Standard 7:

Standard 8:

Standard 9:

33
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ACTION PLAN

Actions to be taken (if any) to
Standard , Date for
Recommendations address the _ _
no. _ implementation
recommendations

Standard 10:




1.10GDPR and You

The GDPR
and You

General Data
Protection Regulation

An Caolmizinéiy ’ Data Protection
Cosanta Saneal Commissionar

How will Access
Requests change?

Plhan how you will handie
requests within the new
tmescales - requests must be
dealt with within cne maonth.

Becoming Aware

Feview and enhance your
organsabion’s rsk managerment
processes - identify problem
AMGAS DO,

Personal Privacy Rights

Enswre your procedures cover all the
nghts individuals are entitled to,

Including deletion and data portatdity.

Becoming Accountable

Make an inventory of all personal
data you hold. Why do you hold it?
Do you still need it? s it safe?

Communicating with
Staff and Service Users

Review all your data privacy
nictices and make sure wou keep
service users fully informed about
how wou use their data.

e 0l

ole

[ 7 -]

What we mean when we
talk about a Legal Basis’

Are you relying on consent, legitimate
interests or a legal eractment o
caollect and process the data® Do you
miset the standards of the GDRR?

Using Customer Congent
as grounds to process data

Feview how you seek, obtain and

record consent, and whether you

need to make any changes to be
CEDFR ready.

Processing Children’s Data

Do you have adeguabe systems in
olace to verify individual ages and
gather consent from guardians?

Data Protection Impact Assessments (DPLA)
and Data Protection by Design and Default

Data privacy needs o be at the heart of all future projects.

Reporting Data Breaches
Are you ready for mandatory breach
reporting* Make sure you have the
procedwres in place to debtect, repart
and irvestigate a data breach.

[+

11

Data Protection Officers

Wil you e required to designate a
DROY Make sure that it's someona
who has the knowledge, support and
autharity to do the job effectively.

International Organisations and the GDPR

The GOPR includes a ‘one-stop-shop’ provision which will assist
those data controllers whase companies oparate in many
member states. identfy where your Main Estabishment is located
in the EW in order to identify your Lead Supervisory Authority.




1.11 Students’ Questionnaire

Programme

* 1. Please choose the programme you are enrolled in:

Questionnaire

* 2. Programme in semester 2:

Neither Agree Strongly
Agree Strongly Agree nor Disagree Disagree Disagree

was effectively
designed O O O O O

each module
had clear learning
outcomes

was well organised

handouts for
different modules
were provided and
helpful

o O O

reading list per
module was helpful

reading material
was available

o o O O O
o O O O

o o O O O
O o O O O

O O



* 3. The teaching sessions:

Strongly Agree Agree Disagree Strongly Disagree
were well organised

gave sufficient
information

were communicated
effectively

stimulated my
interest

created a
stimulating learning
environment

encouraged
students to
participate in
discussion

used an appropriate
variety of methods

were integrated and
built
on/complemented
each other

* 4, The Assessment:

Strongly Agree Agree Disagree Strongly Disagree

assessment criteria
were clearly
explained

assessment/s
questions were
relevant to the
programme's
content

teaching sessions
and directed
reading helped me
to feel confident for
the assessment

assessment was
sufficiently
challenging

sufficient time was
allowed to complete
the assessment

assignments for this
programme were
submitted through
Turnitin



* 5. Programme Support:

Strongly Agree Agree Disagree Strongly Disagree

lecture theatres and
seminar rooms were
adequate

learning resources
for the programme
were both adequate
and easily available

module descriptors
were accurate,
helpful, and
provided all the
information
required

support provided by
teaching staff was
satisfactory

library resources
available were
adequate to carry
out my studies

learning resources
for the programme
were uploaded on
Moodle

* 6. General:

Strongly Agree Agree Disagree Strongly Disagree

the programme is
appropriate for the
intended aim

I am satisfied with
the standard of
teaching

1 am satisfied that
the programme met
its learning
outcomes (detailed
in module
descriptors) and
provided what I
expected

I would recommend
the programme to
fellow students

Overall, I am
satisfied with
the programme



* 7. Please indicate your estimated attendance of this programme in semester 2:

100% 25% to 50%
Over 75% Under 25%

50% to 75%

8. What went well in this programme?

9. What could have been improved on the programme and how?

39
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Module Feedback

If you wish to provide feedback on specific module/s within your programme, kindly

fill in this section.

10. Module title you wish to give feedback on

11. What is your feedback on the module/s




ITS Facilities and Resources

*12. Which facilities did you make use of in semester 2

I:l Lecture rooms |:| Housekeeping room
I:I The Apron restaurant I:' ICT room/s

I:l The Voyage restaurant I:l Wine/ Bar Lab

I:I Kitchen/s

|:| Other (please specify)

*13. Are you satisfied with the resources offered at ITS?

() Very satisfied () Somewhat dissatisfied
i:_t] Satisfied I:\/._..\} Dissatisfied
() Somewhat satisfied () Very dissatisfied

'::' Neither satisfied nor dissatisfied

*14. What facilities would you add within the ITS campus?

*15. How safe do you feel in classrooms/ on campus?

41
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16. Health and wellness support provided by ITS

Very satisfied Dissatisfied
Satisfied Very dissatisfied

Neither satisfied nor dissatisfied

*17. How helpful were administrative staff with your queries/ issues?

Extremely helpful Not so helpful
Very helpful Not at all helpful

Somewhat helpful

*18. How satisfied are you with the cleanliness on campus?

Very satisfied Dissatisfied
Satisfied Very dissatisfied

Neither satisfied nor dissatisfied



Overall Comments

*19. How do you rate your overall experience at ITS till now?

20. Why?

21. Any other feedback?

43



1.12 Students Feedback Survey

o T, 'il W)

SEMESTER 1| 2021
Student Feedback

This infographic gives an ovarview of the students' feadback survey
outcomes for samester 1, year 2021/22 The feadback includes
comments on tha programmeas offered at ITS, teaching and leaming,
'} facilities at ITS and module spacific feedback.

RESPORDENTS

A total of 126 respondents completed thea
survay, amounting to 12% of the total
studant population at ITS

Majority of respondants came from tha
Foundation courss, followead by Certificate
in Food Preparation and Service and
Bachelor in International Hospitality
Managemeant

POSITIVITY RATE

The survey had an average positive
regponse of T9%

44




didadd

Programme
BO% of the respondents feel that
the programme they are following
s effectively designed and
reading material was avaiadle.
59% feel that It was well
organised and handouts wers
helpful

dlidll

Teaching Strategics
With an average of B8% positivity
rate, respondents think that the
teaching of modules within thelr
course is well organised and
creates a stimulating l2aming
snvironment.

Positive Qualitative Feedback ’w
Three main areas of positive feedback emerged:
1 Ondine sessions are successiul and convenlent
2 Practical sessions are much more appreciated by students
3. Students are pleasad with the support and teaching of the majority of lecturers anc

learning coaches,

Assessment

Pt quenors
Corficert “or sanemarmers
o cery crafeng=g
AZez.mte it ™

TRy o Tumtn

Arcas of Improvement
Four main areas were identified from
qualitative feedback given

1 Various online platforms are being
used and should opt to have one
main common platform.

2 Repetition of content in various
moduies.

3. Individual lecturing staff were
identified as irresponsible, and
inefficient.

4 Lack of information sbout the
moduiss within the courss and at
Umes not updsted

45
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< Student Feedback

927% of the respondents would recommend the programme

92%

that they are following to fellow students.

FACILITIES

Majority claimed that they are
satisfled with the resources
currently avallable at ITS. Other
faclities reapondents wish to

Gares roam

Mur-te* room

have are ingicated In the chart on
" Fock whep
the right. :

Yenarg machre

4

Safety atITS

With an average response of 7 on
a line scale, respondents feel that
Health & wellness Support they feel fairly safe on campus
The majority of respondents are and In ciassrooms.
nappy with the level of health ang
wellness support offered, with a
positivity rate of 7TO%.




Cleanliness

67% of the respondents
claimead that they are
satisfied with the

cleanliness on camplus

Overall Experience at ITS
Respondents rated their overall experience
atITS as 8 on 10 on the line scale.

a7



1.13The GDPR Readiness Checklist

The following checklist will help you prepare and evaluate the readiness of your organisation

for the General Data Protection Regulation (GDPR) based on Data Protection Commissioner:

www.dataprotection.ie.
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Personal Data

1.13.1
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Data Subject Rights

1.13.2
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Accuracy and Retention
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Transparency Requirements
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Other Data Controller Obligations
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Data Security
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Data Breaches
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International Data Transfers (outside EEA) — if

1.13.8

applicable
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1.14 Preparing Rewarding Policy and Guidelines

1.14.1 Identifying actions that can be rewarded in your

organisation

Identification of
the actions that

can be rewarded

Creating new

ideas

Improving and
increasing the
overall
productivity of the

workplace

Important
achievements of

each worker or

employee

Excellence in

performance

Leadership

gualities

Milestones

crossed

On individual On team/group On organisation

level level level




1.14.2 Explaining actions that can be rewarded

Creating new ideas

Improving and
increasing the
overall productivity

of the workplace

Important
achievements of
each worker or

employee

Excellence in

performance

Leadership qualities

Milestones crossed

Be fair.

Be clear and

transparent.

Make the criteria strictly

applicable.
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1.14.3 Define rewards (recognition/demonstration)

according to identified actions

Action Financial reward Non-financial reward

Creating new ideas

Improving and
increasing the overall
productivity of the
workplace

Important achievements

of each worker or

employee

Excellence in

performance

Leadership qualities

Milestones crossed

Arguing your proposal.

Propose your own (updated) rewarding model considering various target groups and

individual characteristics.



2 QA-Lead and

Recognition Tools

2.1 European Quality Assurance in Vocational
Education and Training (EQAVET)

2.1.1 About EQAVET

EQAVET - the European Quality Assurance in Vocational Education and Training is a
community of practice that promotes European collaboration in developing and improving
guality assurance in VET. It brings together the EU Member States, the Social Partners, and
the European Commission to develop and improve quality assurance in European VET
systems within the context of the implementation of the European Quality Assurance
Reference Framework. The community leads to higher levels of cooperation and synergy

within and across EU Member States on quality assurance related issues (EQAVET 2020).

2.1.2 EQAVET relation with the QA-Lead project

EQAVET mostly complements the management indicators and resources developed in the
QA-Lead project. For both tools, monitoring of all processes is an integral and fundamental
part. One of the key factors in quality assurance in Vocational Education and Training (VET)
assumed by EQAVET is the involvement of internal and external stakeholders. Other
fundamental component of the EQAVET Framework is the PDCA cycle of quality
management, based on the Deming cycle. However, without the definition of SMART
objectives in the planning phase, the entire cycle fails, what makes EQAVET implementation
impossible. In addition to be a legal requirement, the evaluation of all processes is also an
integral part of EQAVET. In the EQAVET process, there is no point where data protection and
complaints and appeals are addressed, they are implicit in the entire (quality) process of QA-
Lead.
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2.2 European Standards and Guidelines for Quality
Assurance in Higher Education Area (ESG)

2.2.1 About ESG

The Standards and guidelines for quality assurance in the European Higher Education Area
(ESG) are the basis for quality assurance in the European Higher Education Area (ESG 2015).
“The focus of the ESG is on quality assurance related to learning and teaching in higher
education, including the learning environment and relevant links to research and innovation.
The ESG apply to all higher education offered in the European Higher Education Area
regardless of the mode of study or place of delivery. It also provides the criteria at European

level against which quality assurance agencies and their activities are assessed.” (ibid., 7).

2.2.2 ESG relation with the QA-Lead project

The European Standards and Guidelines for Quality Assurance (ESG) is primarily dedicated
to overall quality in higher education, including but not specifically tailored to professional
higher education. It has also shallow link to the labour market. ESG is generally in line with the
QA-Lead outputs. The importance of well-designed learning outcomes is covered in ESG 1.2
Design and approval of programmes. ESG 1.2 focuses on SMART learning objectives, which
have been leading in most of the QA-Lead outputs, although the ESG is not so explicit in the
definition of the objectives.

The ESG does not explicitly include reference to data protection, which is an important concern
for the QA-Lead approach to institutional management. However, as a general approach,
information management is covered by ESG 1.7 Information management. There is large

compliance with ESG 1.1 which focuses on the policy for quality assurance.



2.31SO Management System for Educational
Organizations — Requirements and Guidance for
Use (ISO 21001)

2.3.1 About ISO 21001

ISO 21001 “Educational organizations — Management systems for educational organizations
— Requirements and guidance for use”, was published by the International Organization for
Standardization (ISO) on May 1, 2018, and is the first ISO management system standard

specifically developed for educational organizations.

This 1SO project, which took four years to be developed with the participation of over 100
countries, was created to fulfil a gap in the market, identified by ISO 9001 users in the
education sector. These users, responsible for circa twenty thousand ISO 9001 accredited
certifications worldwide (ISO, 2012, 2013b, 2014), raised concerns related to the difficulties in
translating ISO 9001 requirements into the educational context, due to the specificities and
complexities of the sector. The ISO Central Secretariat was sensible to these concerns and in
September 2013, through Resolution #101 (1SO, 2013), merged three different ongoing
standardization projects in education (IWA 2/ISO 18420 for formal education, ISO 29990 for
vocational training and 1SO 36001 for e-learning) into one mega project that would become
ISO 21001.

ISO 21001 provides a common management tool for organizations providing educational
products and services capable of meeting the needs and requirements of learners and other
customers (ISO 2018a). It is a stand-alone management system standard, aligned with other
ISO management system standards (ibid.). 1ISO 21001 specifies requirements for a
management system for educational organizations. All requirements of ISO 21001 are generic.
They are intended to be applicable to any organization that uses a curriculum to support the
development of competence through teaching, learning or research, regardless of the type,
size, or method of delivery (ISO 2018b).
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2.3.21S0 21001 relation with the QA-Lead project

Generally, ISO 21001 and the QA-Lead project address the same subjects, although the QA-
Lead outputs have listed more specific expectations and specifically address top institutional
management. ISO 21001 users can, therefore, use the QA-Lead resources to fine tune their
practices related to top institutional management. However, there is an exception in what
regards “Data Protection”, where ISO 21001 has much more prescriptive requirements than
those developed for QA-Lead. Another difference lies in the use of terminology where QA-
Lead sometimes uses different interpretations of terms, more in line with European frameworks
and agreements (Bologna Process, ESG, EQAVET). This can cause confusion with ISO 21001

users where otherwise the QA-Lead outputs are mostly aligned with 1ISO 21001.



2.4 BuildPHE Excellence Framework: Guidelines,
Methodology and Tool for Self-reflection on
Achievement of Institutions or Programmes of
Professional Higher Education (BuildPHE)

2.4.1 About BuildPHE

BuildPHE’s main aim was to foster improved collaboration between PHEIs and enterprises, by
increasing the quality of the ‘professional’ experiences on offer in the same institutions. This
increases the choice of learning pathways available to students, in particular strengthening
‘dual’ options involving a mixture of studies and work experience such as apprenticeships. The
institutional policies and strategies are defined in collaboration with the world of work.

The BUuildPHE self-reflection framework consists of 12 criteria, each presented with
accompanying questions, indicators and sub-criteria which can be used as building blocks for
an internal quality assurance policy and/or self-assessment. The use of menus allows to
explore the criteria with questions, indicators, and sub-criteria (BuildPHE 2018).

2.4.2 BuildPHE relation with the QA-Lead project

BuildPHE strongly complements the management indicators and resources developed in the
QA-Lead project. There is a specifically strong link in the areas of policy and strategy
integration, strategic objectives and outcomes, as well as monitoring quality. Furthermore, the
alignment of both tolls is high on purpose of quality culture and on setting quality culture
objectives. Build PHE is focusing also on the research component and regional engagement.
However, in the BuildPHE process, there is no point where data protection and complaints and

appeals are addressed, they are implicit in the entire (quality) process of QA-Lead
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2.5 Apprenticeship Quality Toolkit (AQT)

2.5.1 About AQT

The Apprenticeship Quality Toolkit follows a quality management system style approach.
It works in a bi-directional way: outside-in, by organizing and controlling the apprenticeship
related processes and communications of both organizations, which facilitate the
employees’ understanding of their roles, improving their performance, and making daily
operations more efficient; and inside-out, by providing quality assurance to the students
and other beneficiaries of the apprenticeships provided, bringing market trust and

recognition for all parts.

The Apprenticeship Quality Toolkit was designed considering the need to control 8 critical
processes at the PHEIs and SMEs (AQT 2017).

2.5.2 AQT relation with the QA-Lead project

Both tools are well aligned. In AQT the criteria on Setting the learning objectives of overall
programme compliments the QA Lead section on Learning objectives stated through
involvement of all stakeholders. It also compliments the module on Setting quality assurance
objectives. The AQT criteria on Identifying and recruiting Placements complements the module
on Creating a quality culture since this is a priority on how to engage recruitment as there are
several different ways in different countries but the toolkit assists with questions supporting in
creating a quality culture in recruitment and capacity building support. The criterion on
Negotiating the agreement also assists in creating a culture of negotiations and complements
with regards the overall programme, and involvement of all stakeholders in creating such
negotiations. The monitoring section with the ongoing monitoring module and data forms are
strongly aligned. The assessment part of AQT is supported by the QA-Lead modules of

Information Management and Feedback.



3 Resources to QA-Lead
Toolkit

3.1 Strategic Leadership

Ackerman, C. E. (2019), Positive Leadership: 30 Must-Have Traits and Skills, Positive
Psychology. Available at: https://positivepsychology.com/positive-leadership/

Beerkens, M. & Udam, M. (2017), Stakeholders in Higher Education Quality Assurance:
Richness in Diversity? Higher Education Poalicy. Available at:
https://doi.org/10.1057/s41307-016-0032-6

Brown, M. & Keppell, M. (2011), Distributive Leadership and Change in Higher Education,
Massey University, New Zealand & Charles Sturt University, Australia. Available at:
https://youtu.be/Guz0h40OnBew

Communication key to creating a culture of quality in higher education (2016), UNESCO.
Available  at:  https://www.iiep.unesco.org/en/communication-key-creating-culture-

quality-higher-education-3579

Gladis, S., Positive Leadership Introduction, Steve Gladis Leadership Partners. Available at:
https://youtu.be/1yX1vFYm_JI

Gordon, J. (2020), The Power of Positive Leadership, The Nutshell, Convene. Available at:
https://staticl.squarespace.com/static/59e6566eb1ffb64cad5fhabe/t/5See3ab3f006b2d2
9cef5710b/1591978820008/The_Power_of Positive_Leadership_NS.pdf

How to Maintain Professional Integrity in the Workplace (2022), Indeed. Available at:
https://www.indeed.com/career-advice/career-development/maintaining-professional-

integrity

Integrity in the Workplace: Definition and Examples (2022), Indeed. Available at:

https://www.indeed.com/career-advice/career-development/integrity-at-work
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Joseph, M. X. (2020), How to Lead with Positivity, Edutopia. Available at:
https://www.edutopia.org/article/how-lead-
positivity#:~:text=Positive%20leaders%20are%20confident%20and%20courageous%3
A%20Confidence%?20is,they%20convince%200thers%20that%20they%2C%20t00%2C
%20can%?20thrive

Juneja, P. (2015), Strategic Leadership — Definition and Qualities of a Strategic Leader,
Management Study Guide. Available at:
https://www.managementstudyguide.com/strategic-leadership.htm

Kezar, A. J. & Holcombe E. M. (2017), Shared Leadership in Higher Education: Important
Lessons from Research and Practice, American Council on Education. Available at:
https://www.acenet.edu/Documents/Shared-Leadership-in-Higher-Education.pdf

Pennington, R. (2021), Leading with Integrity, Pennigton Group, Available at:
https://youtu.be/CoafY PWxd4A

Riboldi, J., 5 Ways You Can Influence Positive Change at Work and in Life, Ivy Exec. Available
at: https://www.ivyexec.com/career-advice/2016/5-ways-can-influence-positive-change-

work-life/

Riboldi, J., 5 Ways You Can Influence Positive Change at Work and in Life, Ivy Exec. Available
at: https://www.ivyexec.com/career-advice/2016/5-ways-can-influence-positive-change-

work-life/

Zammit-Lucia, J. (2015), How Leaders Can Achieve Positive Change, Camunico. Available at:

https://camunico.com/how-leaders-can-achieve-positive-change/

3.2 Purpose of Quality Assurance

Camilleri, A. F. (2015), Assuring the Quality of the Professional Element of Higher Education

Provision, Knowledge Innovation Centre. Available at: https://youtu.be/sImiOekSxD8

Power/Interest Grid for Stakeholder Prioritization (2018), Mind Tools. Available at:
file:///C:/Users/Alicia/Downloads/Power-GRID.pdf

Santiago et al. (2008), Tertiary Education for the Knowledge Society — Volume 2, OECD.
Available at: https://www.oecd.org/education/skills-beyond-school/41266759.pdf
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https://www.oecd.org/education/skills-beyond-school/41266759.pdf

Shurair, A. S. A. & Pokharel, S. (2019), Stakeholder’s perception of Service quality: a case in
Qatar, Emerald Group Publishing. Available at:
https://www.emerald.com/insight/content/doi/10.1108/QAE-05-2017-

0023/full/pdf?title=stakeholders-perception-of-service-quality-a-case-in-gatar

Stakeholder Analysis (2022), Mind Tools. Available at:

https://www.mindtools.com/aolOrms/stakeholder-analysis

Stakeholder Analysis: Winning Support for Your Projects (2022), Mind Tools. Available at:
https://youtu.be/9Fzfrcqgqv50

Sustainable Development  Goals (2015), United Nations. Available at:
https://www.undp.org/sustainable-development-goals

3.3 Creating Quality Culture

Creating a Quality Culture in Higher Education (2021), Peregrine. Available at:

https://peregrineglobal.com/quality-culture/

Kottmann et al. (2016), How Can One Create a Culture for Quality Enhancement? NOKUT.

Available at:
https://ris.utwente.nl/ws/portalfiles/portal/5136045/NOKUT+final+report+_Okober2016.
pdf

Student Engagement Framework, SPARQS. Available at:

https://www.spargs.ac.uk/culture.php?page=168

3.4 Setting Quality Culture Objectives

Antunes, F. (2009), Governance and the European Education Area: Regulating Education and
Visions for the ‘Europe’ Project, RCCS Annual Review. Available at:
https://www.ces.uc.pt/publicacoes/annualreview/media/2009%20%20issue%20n.%200
/{ARO_7.FAntunes_RCCS75.pdf

Brinka, C. (2010), Quality and Standards: Clarity, Comparability and Responsibility, Quality in
Higher Education, 16: 2, 139 — 152. Available at:
https://www.tandfonline.com/doi/abs/10.1080/13538322.2010.487698
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4 Participants’ Feedback

The participants’ feedback was gathered by means of an online survey as well as face to face

interviews and on the spot feedback by participants of the QA-Lead Course.

The overall experience with the QA-Lead Course was rated on the 5 Likert scale where 5
means very positive experience and 1 means very negative experience. The overall

experience rated as 4.6 which a very positive score.

The respondents rated as 4.4 on the 5 Likert scale the contribution of the QA-Lead Course to

the participants professional development.

The same score (4.4 on the 5 Likert scale) was expressed by the participants when asked if

the QA-Lead Course met their expectations.

4.6/5 100% participants 91% will use
overall recommend the knowledge
experience QA-Lead Course attained

91% of the respondents are planning to use the knowledge attained during the QA-Lead

Course in their current work.

The survey included a question on recommendation the QA-Lead Course further to peers, and
the result was even better. All respondents indicated (at a rate of 4.7 on the 5 Likert scale) that

they are likely or very likely to recommend the QA-Lead Course further to their peers.

One participant suggested that it would be beneficial to discuss further the structure and
implementation of quality assurance in higher education institutions who have multiple
campuses and diverse cultures. Another respondent found the course quite generic and would
like to recommend more focus on specific practices for management. A further respondent
would recommend adding a comparison of quality systems used in education and discuss
further how to unify them. A comparative analysis between the QA-Lead Toolkit and other
European and International recognition tools (EQAVET, ESG, ISO 21001, BuildPHE, AQT)

can be found at the project website and is part of this publication (Chapter 2).
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5 Recommendations

5.1 Institutional Level

Use the QA-Lead Toolkit as an extension to the existing quality assurance scheme.
Engage with the institutional quality assurance team in revising, updating and/or setting
new SMART institutional indicators.

Support the institutional quality assurance team in adopting and implementing new
SMART approaches.

Collaborate and motivate all involved parties to engage in achieving set strategic goals.
Provide regular feedback to staff, students, and stakeholders.

Monitor, validate and update, if necessary, your strategy.

Observe and reward effort.

5.2 National Level

Redefine requirements for the top management positions of educational institutions.
Enable continuous training for top management personnel of educational institutions.
Enable regular opportunities for peer-learning activities for top management personnel
of educational institutions.

Establish systemic and regular trainings for top management personnel of educational
institutions.

Promote and advertise trainings for top management personnel of educational

institutions.

5.3 European Level

Harmonize European and international quality assurance schemes for educational
institutions.

Collect, evaluate, and share good practise cases.

Enable a Masterclasses and/ Communities of Practice for top management personnel
of educational institutions.



6 Conclusions

The QA-Lead Toolkit (and the outputs based on them) constitute new tools to plan, manage,
assure, and evaluate the quality of internal institutional management within professional higher

education institutions.

Consultations were held with top management staff and experts in the Czech Republic, Malta,
Portugal and Slovenia. They performed a comparative analysis between the QA-Lead Toolkit
and other European and International recognition tools (EQAVET, ESG, ISO 21001, BuildPHE,
AQT). The results of the consultation, such as the identification of conflict and synergies
between the tools and recommendations to improve harmonization, facilitate integration and
boost adoption, were analysed and discussed by the consortium. The consensus reached was

subsequently reflected in:

e the Internal Quality Assurance Manual for Institutional Leaders;

¢ the Competence Framework and Curriculum for Top-Level Internal Quality Assurance
for Institutional Leaders;

e the List of Training Course Videos for IQA for Institutional Leaders;

e the Online Course for Institutional Leaders;

¢ the Toolkit for Institutional QA Implementation Strategies for Institutional Leaders.

Taken globally, the opinion of the experts consulted in the analyses, to a low level of conflict,
a high level of agreement and complementarity between the tools, to the advantages of using

them together and improve even further their harmonization in the future.

With the collection of additional resources to each course module the users of the QA-Lead

Toolkit are free to determine their own pace and detail of attainment.

Furthermore, the recommendations are an additional output to this project and will be
distributed to decision and policymakers on national level by national associations (CCISP,
Skupnost VSS and CASPHE) and on European level by EURASHE.

Finally, the QA-Lead Toolkit users and QA-Lead Course participants rated the overall course
as 4.6 out of 5, 91% of respondents stated they will use the knowledge attained and 100% of
them would recommend or highly recommend the use of QA-Lead Outputs to their peers and

fellow colleagues.
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While having significant expertise as to what constitutes quality
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will have never received any formal training in Quality Management
and limited expertise in how to translate their mission and vision into
a well-functioning Quality Assurance system. Therefore, despite
efforts to the contrary, often quality assurance is reduced to a
‘commitment to quality culture’ supported by a bureaucratic and time

consuming set of checks.

The QA Lead project aims to address this gap by developing training
& resources specifically tailored to supporting institutional leaders in

their strategic role towards Quality Assurance.
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